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The video format of communication started to provide
consumers with technological choices, frequently leading

them to multilingual video use.
 

Why online videos?

Netflix or HBO not only offer subtitles instead of voice
dubbing, but also provide shows from countries all over

the world, frequently producing multilingual shows
(Navarro & Monclús, 2021) or investing in the production

of shows in different languages.



MultiVid, Multilingual video
use for plurilingual
education at university level

Multilingual video practices

By multilingual video practices, we mean
watching, producing,
commenting/chatting/reacting on the videos in
more than one language or variation of a
language.



Language awareness 
Explicit knowledge about language and
conscious perception and sensitivity in
language learning, language teaching

and language use (Garrett & James,
2000, p. 330)

 

Plurilingual education

Includes the use of different linguistic repertoires
(including language varieties and dialects) in
culturally diverse contexts with an awareness and
appreciation of its richness (Piccardo, 2018).

 

Theoretical underpinnings

Multimodality
Multimodal communication is embedded into linguistic and

cultural diversity, in which a variety of modes includes different
languages or language varieties enriching the language

learning process (Garcia & Kleifgen, 2019).

https://www.tandfonline.com/doi/full/10.1080/09658416.2011.639887#


Previous studies
Studies on foreign language acquisition show that out-of-school
language practices, including watching TV, help learning foreign
languages, especially English (De Wilde et al, 2019).

Case studies on informal language learning indicate that young
people develop specific plurilingual strategies to learn languages
during video practices, especially in communities of practice
(Shafirova & Cassany, 2017; Zhang and Cassany, 2016)

Theoretical underpinnings



Research
Questions

(1) In what platforms and in what languages do
students watch videos? 

(2) How do students understand the videos in
languages other than their mother tongue/s?

(4) To what extent do students think that they
learn a foreign language while watching
videos?

(3) Are students aware of what languages they
use when watching videos?



Methodology

The questionnaire issued in February-March 2022;
17 PhD students from the University of Aveiro, faculty of Education and
Psychology, piloted the questionnaire on 28th of January, 2022
N-212 responses from all university students of University of Aveiro
The questionnaire was analyzed with descriptive statistics of SPSS



Gender How old are you?

 N %  N %

Female 149 70.3% 18 to
23 93 43.9%

Male 61 28.8% 24 to
35 75 35.4%

Prefer
not to

answer
2 0.9% Over

36 44 20.8%

Indicate your mother tongue(s)

 N Percent

Portuguese 191 92.7%

Spanish 8 3.9%

English 5 2.4%

Persian 4 1.9%

Chinese 2 1.0%

French 1 0.5%

Russian 1 0.5%

Total 212 102.9%*

Participants



Results



In what platforms and in what languages do students
watch videos? 

 Almost all participants (between 97.9% and 82.9% on different platforms)
use English when watching videos online, being the most commonly used
with Portuguese the second.

The third most widely used language is Spanish with 51.9% on Netflix/HBO,
37.1% on Instagram,

The least popular romance language, Italian, has no significant difference
from Korean and Japanese.



How do students understand the videos in languages other than
their mother tongue/s?

0 25 50 75

I have a good command of the language 

I use subtitles from my mother tongue/s 

I use subtitles in the same language as the video 

I use subtitles in another language 

Due to the similarity with the languages I know 

Based on the images/context of the video 

I use dictionaries 



To what extent do you agree with the statements "I pay attention to
the languages/varieties of languages on TV shows and social media"?

Strongly agree Agree Neither agree or disagree Disagree Strongly disagree
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To what extent do you agree with the statements "I  like to watch
videos in languages that I don´t know"?

Strongly agree Agree Neither agree or disagree Disagree Strongly disagree
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To what extent do you agree with the statements "Watching videos in
an/other language/s helped me learning this (these) language/s"?

Strongly agree Agree Neither agree or disagree Disagree Strongly disagree
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What are the languages that videos helped you learn?

0 25 50 75 100

English 

Spanish 

French 

Italian 

Portuguese 

German 

Japanese 

Korean 



Saber adequar-se a
linguagem ao contexto

How have you improved your language and cultural skills by watching
videos in different languages?

Melhorou o aspecto
fonético

 Ver vídeos em Japonês
permitiu-me adquirir

conhecimento de vários
aspetos da cultura

asiática

Esses vídeos faziam parte
de determinados contextos

culturais específicos, que
mostravam um pouco da
cultura do país de onde

provinha o Espanhol

Consigo aprender
palavras isoladas em

línguas que não conheço
(japonês ou alemão, por

exemplo), através do
uso das legendas em

português. 



Conclusions

The results show the language diversity in the new
media, in which English, although dominating, is not the
only language used by participants;

There is a slight difference in language awareness
between social media videos and TV shows;

The majority of students notice that they are learning
languages by watching videos, including cultural
knowledge, comprehension, social context of language
in use and vocabulary. They are also aware of what
resources help them to learn specific aspects. 

For the language classroom application, ethnographic
diaries of media consumption are advised together with  
promotion of peer-to-peer learning among the students.



Thank you so much for
listening!

Muito obrigada!
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